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At Melling Primary school, we apply the SACRE agreed syllabus, provided by RE today. 

This Agreed Syllabus for Religious Education (RE) has been created for Sefton SACRE and 

approved by Sefton Council. It provides a syllabus for religious education for Sefton schools.  

 

 

 

“The UK has a rich heritage of culture and diversity. This is continuing today in an era of 

globalisation and an increasingly interdependent world. Religion and belief for many people 

forms a crucial part of their culture and identity. Religion and beliefs have become more 

visible in public life locally, nationally and internationally. The impact of religion on society 

and public life is constantly brought to public attention through extensive media coverage. 

The rapid pace of development in scientific and medical technologies and the environmental 

debate continue to present new issues which raise religious, moral and social questions. The 

internet enables learning and encourages participation in public discussion of issues in a new 

and revolutionary way”. (Religious education in English schools: Non‐statutory guidance 

2010) 

 Intent- the purpose of RE  

• Religious education contributes dynamically to children’s and young people’s 

education in schools by provoking challenging questions about meaning and purpose 



in life, beliefs about God, ultimate reality, issues of right and wrong and what it 

means to be human.  

• In RE pupils learn about and from religions and worldviews in local, national and 

global contexts, to discover, explore and consider different answers to these 

questions.  

• Pupils learn to evaluate wisdom from different sources, to develop and express their 

insights in response, and to agree or disagree respectfully.  

• Teaching therefore should equip pupils with systematic knowledge and understanding 

of a range of religions and worldviews, enabling them to develop their ideas, values 

and identities.  

• It should develop in pupils an aptitude for dialogue, so that they can participate 

positively in society, with its diverse religions and worldviews.  

• Pupils should gain and deploy the skills needed to understand, interpret and evaluate 

texts, sources of wisdom and authority and other evidence.  

• Pupils should be given opportunities to reflect upon their own personal responses to 

the fundamental human questions to which religious and non-religious worldviews 

respond.  

• Pupils should learn to articulate clearly and coherently their personal beliefs, ideas, 

values and experiences while respecting the right of others to differ.  

This broad purpose of RE is captured in the principal aim, which is intended to be a 

shorthand version for day-to-day use. Teachers should use it for short-term and long-

term planning, to remind them of the purposes articulated above.  

 

Implementation- what and how do peoples learn in RE? 

Organised worldviews  

Organised worldviews include the traditional religions studied in RE (Buddhism, 

Christianity, Hindu Dharma, Islam, Judaism and Sikhi). They usually provide a way of 

understanding the world, answers on the big questions, and instructions on how to live. 

Organised worldviews may include formal structures, agreed teachings and official practices.  

Some traditions are more ‘organised’ than others. For example, within Christianity the 

Roman Catholic Church has centralised institutions that lead and direct Catholics worldwide. 

Islam, on the other hand, has strands of traditions that hold core beliefs in common (such as 

the Prophethood of Muhammad and the divine revelation of the Qur’an) but which differ in 

historical development and practice (such as Sunni and Shi‘a traditions). Both Christianity 

and Islam are explored as examples of organised worldviews in this syllabus, but pupils 

should have opportunities to see how there is not a single model of ‘organised’ worldviews 

that applies to all.  

Personal worldviews  

Everybody has a personal worldview – it is a way of describing how we encounter the world, 

including our own place in it, whether or not we have thought about it. It is shaped by our 

experience and environment, but it also shapes how we experience life, and how we 

encounter our environment. It is the story that we tell ourselves in response to life, shaping 



how we make sense of the world, ourselves, and others. We are inescapably placed within 

our context, within our story, within our worldview.  

Many people around the world are part of ‘organised worldviews’, and of course that 

influences their personal worldview. However, an individual’s personal worldview may not 

necessarily reflect the official or traditional beliefs and teachings of the organised worldview.  

Many people in the UK have non-religious worldviews. Some may be active members of 

Humanists UK, who present a form of organised non-religious worldview. Many non-

religious people, however, have personal worldviews that draw on a wide range of influences 

– some from within religious traditions (such as belief in an afterlife or angels, or practising 

mindfulness meditation) even when they do not see themselves as members of a religious 

tradition. Non-religiousness is not connected to any particular organised worldview, and 

individuals may have hugely diverse and occasionally overlapping personal worldviews.  

Using the idea of worldviews in this syllabus  

This syllabus uses the idea of worldviews as a way of allowing for some flexibility in the 

presentation of traditional religions – acknowledging the diversity within traditions, 

geographically and across time. It also enables pupils to recognise that members of religious 

traditions may have personal worldviews that differ. The idea of personal worldviews also 

includes the pupils’ own perspectives within the RE classroom.  

 

 

 

 



Impact  



 
 
 



 

Inclusion  

 
Religious education has a naturally inclusive nature that allows children to become reflective 

and critical about their beliefs and worldviews, as well as the worldviews and beliefs of other 

people. At Melling Primary, RE is delivered through a variety of modes and speaks to 

children’s individual strengths.  

 

Enhancement  

 

Within each year group, children will gain exposure to special places and religious artefacts 

through first hand learning experiences, such as handling significant artefacts and visiting 

places of worship. Children will also have the opportunity to celebrate the natural diversity of 

the world with an annual celebratory week.  

 

Assessment in RE 

In RE, by the end of each key stage, pupils are expected to know, apply and understand the content, 
skills and methods specified in the relevant Programme of Study, as in all subjects of the curriculum. 
The expectation is that pupils’ achievements will be weighed up by teachers using criteria arising 
from the Programmes of Study.  

Assessment requires that teachers know what individual pupils know and can do. The learning 
outcomes on each key question outline will help teachers to assess this in an ongoing way 
throughout a unit, and to devise appropriate learning activities to enable pupils to secure their 
knowledge, understanding and skills.  

 



An example of a summative model in primary RE  

 

 

 

 

 



Pre and post topic knowledge  

Children will complete a mind map at the beginning of each topic to record 
their existing knowledge. At the end of a topic, they will revisit the mind map 
and add to it in a different colour to show what they have learned.  

 

Monitoring  

overage, continuity and progression in history. Findings are used to inform 
future planning to enhance teaching and learning. The monitoring and 
evaluating of practice in RE enable the progress of children to be seen within 
the class and whole-school contexts of school and staff development. 
Monitoring of teaching and learning takes place through book scrutiny, lesson 
observations and pupil interviews to  

  

 

 

 
 


